While the academy continues to remain interested in documenting the quality and extent of a faculty member's teaching and research activities, the documentation and assessment of faculty service activities and the scholarship of service is an arena that has not received extensive consideration in higher education, particularly in the health sciences. Through indirect and direct mechanisms, faculty members are given the message that teaching, research and service continue to be the stated central goals of higher education. 1 Over the last two decades, there have been numerous resources, approaches and methods developed that allow faculty members and administrators to work collaboratively in documenting professional activities associated with teaching and research. However, faculty service and the scholarship of faculty service apparently has suffered from a "middle child" syndrome, and consequently may have been lost in our efforts to evaluate faculty workload and its effectiveness.
The definition of "service" is as diverse as the mission and goals of our many schools and colleges of pharmacy. There is no one definition that satisfactory covers activity from faculty governance to public outreach. Service comprises a broad mixture of activities ranging from clinical expertise provided to other health care practitioners and patients; advising of students and/or organizations; participation in governance committees (e.g., admissions, student affairs, academic affairs, curriculum, curricular assessment, etc.), specialty task forces or search committees at the departmental, school/college or university level; involvement in professional organizations or involvement in community activities. It is often difficult to separate the range of service activities from our teaching and research. Rather, given the present academic environment that promotes collaboration in teaching and research efforts, would it not be better to investigate how service activities integrate, overlaps or enhances our education and research activities.
2 Nevertheless, our current methods of evaluating and rewarding faculty effectiveness (e.g., annual reports, tenure and promotion dossier, posttenure review documents) may in many cases still ask faculty members to segregate their teaching activities from their service activities or their service activities from their research activities.
The concept of faculty service is also clouded by the concept of our role as a citizen in our schools and colleges. The roles and responsibilities of faculty members as citizens in an academic community is unique among work environments in that these are not well defined and may cause individuals to become frustrated and discontented. 3, 4 Ideally, a university is a community of learning, teaching, discovery, discourse, and creative expression among scholars in various disciplines. 3 The underlying assumption is that faculty members participate in their teaching, research and service activities; and the collective sum of these activities will contribute to the overall mission and goals of the university and the school or college. The source of a faculty member's frustration and discontentment arises in trying to understand their responsibilities as a citizen combined with the current approaches to evaluate teaching, research and service activities. What does it mean to be a good citizen and contribute effectively to the school or college of pharmacy? How are these activities different from their service roles, if at all? Furthermore, faculty members become confused and disenfranchised when these roles and their contribution to the overall mission/goals of the institution do not seem clear to those responsible for evaluating faculty performance, and this lack of clarity consequently is reflected in a poor annual evaluation or unsuccessful promotion and/or tenure bid. In evaluating faculty member performance, the scholarship of teaching and the scholarship of research seem to be better defined compared to service. O'Meara stated that evaluating faculty service as scholarship is the "swampy lowlands" since it can be considered by many to be nebulous, mysterious, messy and subjective. 5 This confusion, frustration and discontentment in a faculty member could be a contributory factor for leaving the academy. It seems reasonable that this could also contribute to the reluctance of young scientists or clinicians to accept an academic position when they see the difficulties encountered by their faculty mentors or advisors.
HISTORY OF THE FACULTY SERVICE IN HIGHER EDUCATION
What is the history of faculty service in the academy? Historically, it can be considered the middle child in the family of teaching and research, having its appearance in higher education intermediate between teaching and research. The original goal of universities during colonial times was to educate and morally uplift the coming generation and the centrality of this teaching role in universities lasted well into the nineteenth century. 6 By the late nineteenth century, with the increased interest in the advancement of our knowledge via research and the development of graduate programs, the role of research had become an important element in higher education. Yet, the emphasis remained on education of undergraduates and service to community. The expanded role and importance of basic research in higher education became a key component of the mission of universities after World War II. 7 The role of faculty service in higher education was first introduced in the nineteenth century to assist a growing and expanding economy. It was exemplified by the founding of institutions like Rensselaer Polytechnic Institute in 1824 when the rationale was to educate builders of railroads, bridges and other critical elements needed in a diversifying and growing economy. The importance of universities providing service to their communities and the nation was further codified by the 1862 and 1890 Morrill Acts and the 1887 Hatch Act establishing support to land-grant schools that would provide knowledge to address societal and economic problems. 3, 8 The importance of faculty service has continued through the current century and seems more crucial in today's world. In 1983, Ernest Lynton stated that "ours is a knowledge intensive society, and there is enormous and growing need not only for the data but for more analysis and synthesis for the explication, technical assistance and public information… It is the increasing responsibility of the university not merely to be a principal source of new knowledge, but also to be instrumental in analyzing and applying this knowledge and in making it rapidly useful to all societal sectors." 9 These statements are probably truer than ever given the important role of pharmacy practice and pharmaceutical research in our current health care system. With increased concerns related to patient care and outcomes, medication errors, sky-rocketing health care costs, the rapidly expanding knowledge base of new drugs and delivery systems, the genetic revolution, and the importance of evidenced-based medicine; perhaps it is more critical than ever to consider and evaluate the role of faculty service and the scholarship of this service in our schools and colleges of pharmacy.
Specifically, it is time to rethink our current academic work to gain a better understanding of the nature and implication of these service activities and how faculty members can effectively document these activities. The time spent in service activities by faculty members has certainly increased in our schools and colleges of pharmacy. Increases in student enrollments in PharmD programs compared to the number of full and part-time faculty members hired, combined with losses due to retirement and attrition, has resulted in more time spent in governance and administrative activities. A faculty member's time is further fragmented with increased responsibilities for mentoring and supervising professional students in early and advanced practice experiences, master's and doctoral students in expanding graduate programs, and residents and fellows as these postdoctoral programs become an important element in our schools and colleges. As an academy, we need to develop processes, complete with institutional standards and expectations, that can guide junior and senior faculty members to effectively document service activities as a form of scholarship for annual evaluations, tenure and promotion and post-tenure review. Furthermore, faculty members and administrators responsible for evaluating colleagues must consider how service integrates with teaching and research activities. Teaching, research and service are not mutually exclusive activities. We must develop integrated approaches to assess teaching, research and service activities during the faculty evaluation process. The critical issue to be addressed is how can we bring the documentation of scholarship in service activities, "our lost middle child", back to our integrated evaluation processes to effec-tively assist faculty members in their professional growth?
KEY ISSUES TO ADDRESS IN EVALUATING AND INTEGRATING FACULTY SERVICE ACTIVITIES
As stated earlier, the term "service" is not clearly defined and may need to be segregated from the concept of citizenship. Braskamp and Ory 3 defined service, practice or professional, as the work conducted by faculty members designed to help solve problems in our society through a utilization of expertise, knowledge and professional judgment. Public service, university service, cooperative extension, outreach and application of knowledge and practice to a variety of clinical settings are all examples of service activities. The term "outreach" is one that is receiving more emphasis in higher education with the call by scholars and administrators for the reprioritization of faculty work, for new definitions of teaching, research and service and for the repositioning of academic work in the future. 2 Outreach is a term that addresses how faculty teaching and research connects with the institutional/school/college mission and to what extent it fulfills the knowledge and needs of society. The key is that these activities must be firmly grounded in current expertise in the field, must result in direct benefits for constituents and should provide new insights for the field. 2 Furthermore, service activities must be conducted using the same scholarly approach being promoted to enhance teaching and research. Scholarship of service must be based upon current knowledge in the field, critical thinking, problem solving and data analysis and presentation of these findings or results to the appropriate constituents. The assessment of outreach activities requires rigor and accountability. Citizenship involves time, responsibility and accountability to the organization and its mission and goals. The tasks that come under this umbrella are vital and instrumental to our schools and colleges if we are to be successful in our teaching, research and service activities. Citizenship also requires an assessment process that is rigorous and accountable.
A central issue to be addressed is how do we as faculty members and administrators evaluate our professional/practice or citizenship activities or utilize this as a basis for scholarship associated with service. Braskamp and Ory 3 have proposed general types of activities and evidence that could be used as a basis to evaluate both professional/practice and citizenship. The general types of activities include: 1) descriptions of the specific activities, 2) outcomes associated with these activities, 3) judgments about the activities, 4) measures of excellence in these activities and 5) selfreflection and appraisal of these activities. Specific examples of these activities and available evidence are shown in Table 1 . An analysis of these types of evidence shows similarities with the standards proposed by Glassick, Huber and Maeroff in Scholarship Assessed: Evaluation of the Professoriate in 1997. 8 These authors proposed a series of standards that could be used to evaluate faculty work in any form. These standards included 1) clear goals, 2) adequate preparation, 3) appropriate methods, 4) significant results, 5) effective presentation and 6) reflective critique.
Both processes include a clear description and analysis of the activity, adequate preparation and the establishment of appropriate methods prior to starting the activity. The next step involves obtaining the appropriate outcomes or results and making judgments or obtaining judgments about the significance of these findings to the problem or activity. These results, findings and judgments, and the significance of these activities must be made public through presentations, reports, or publications. Finally, these activities should involve an opportunity for the faculty member to reflect and appraise the strengths and weaknesses related to this activity and future plans or activities related to this work.
Amey
2 has suggested that a narrative portfolio would be a beneficial approach for faculty members to document their various service activities. This portfolio, similar to that of a teaching portfolio, could discuss the rationale for the service or outreach project, the approaches or methods used to solve, improve, enhance or modify this service or outreach project, how this service or outreach project supports the institutional mission and priorities, how this service or outreach project integrates with faculty teaching and research opportunities and the value-added benefits to students, patients, health care providers and the school/college or university that arise as a result of this service or outreach project. The evaluation of this portfolio should be based upon the quality of the work. The development of this additional portfolio would certainly raise the ire of already overworked faculty members who are coming under increased pressure by universities to document their activities. Yet, rather than another report or document to be submitted for the annual review, tenure and promotion review, or for post-tenure review, could there be an approach which highlights the extent and integrative nature of our teaching, research and service activities? 
BARRIERS TO EVALUATING AND INTEGRATING FACULTY SERVICE ACTIVITIES
Elements that hindered the implementation of these policies were the presence of a research culture that was resistant to changes related to the tenure and promotion process. Faculty members also expressed concern about the novelty of these policies and their potential longterm impact on the university. Interestingly, there was difficulty in dissemination of the guidelines for these processes, resistance to implementing these processes and reluctance to adhere with these policies, even with administrative support. Kerry A. O'Meara in 2002 published a report titled "Scholarship Unbound Assessing Service as Scholarship for Promotion and Tenure." 5 The goal of this work was to understand how four colleges and universities with exemplary programs were able to assess service and service as scholarship for tenure and promotion decisions in a college of education. The findings from this work provide keen insights into common threads that allowed these programs to be successful. It also provides insights into external and internal forces that lead to the development of these policies, elements that hindered the development or implementation of these policies and the criteria that were used to assess service as scholarship. The criteria to assess service and service as scholarship were similar to that discussed earlier and included: 1) professional and academic expertise and how did this result in some changes in the service as discussed in a reflective essay, 2) the importance of peer review, particularly from external reviewers, as to the quality of this work 3) the impact or effectiveness of this service activity as reflected by changes in policies or processes, 4) dissemination of the findings of this work, 5) originality of the work and 6) the connection to teaching and research.
These common threads and barriers identified in this study do not seem unique to just colleges of education. Many of these same elements are present in our schools and colleges of pharmacy. It is not a large leap to consider how these factors would be translated into our own schools and colleges of pharmacy if we where to critically look at the role of faculty service and the scholarship of service.
BENEFITS OF EFFECTIVELY EVALUATING AND INTEGRATING FACULTY SERVICE ACTIVITIES
There are important benefits of providing faculty members with clearly articulated approaches for documenting the scholarship of service activities (both outreach and citizenship) and demonstrating its integration with teaching and research. If a successful school or college of pharmacy is considered one that is able to achieve its mission and goals, this can only occur in an environment that allows individual faculty member's talents and abilities to thrive and grow and is grounded in the recognition that it is the collective and diverse efforts of all that enable this success. An evaluation approach that clearly includes the value of the scholarship of service, as appropriate for each individual, and emphasizes the integrative nature of teaching, research, and service enhances faculty morale, trust and confidence in their school or college. As, such, this can minimize or eliminate confusion, distrust and trepidation associated with the evaluation of faculty teaching, research and service activities. A culture where individual faculty members believe they are supported and valued as individuals should be attractive to all in the academy. This culture could certainly contribute to improved recruitment and retention of talented individuals in our schools and colleges. An integrative evaluation process would also benefit chairs, administrators and faculty members who serve on tenure and promotion committees in that it would provide a basis for equitable, productive and constructive review. It would help to elevate the assessment of service and the scholarship of service from the The significant contribution of this work by O'Meara is the identification of common threads leading to the development and the recognition of elements that hindered the implementation of programs evaluating service and service as scholarship in these institutions. Initially, all four institutions had a culture that valued teaching and service as equal, if not more important than faculty research. Secondly, there was a culture with a perceived disconnect between the emphasis on teaching and service with the reward systems. Finally, there was an academic administration that realized an important disconnect between the university processes and the institutional mission, the faculty workload and their reward system as a result of external and internal factors. External forces were centered on budget difficulties in the university, market pressure to increase faculty productivity, increased demand by society for assistance in solving current problems and the presence of extramural grant funding to develop such programs, while internal forces included faculty satisfaction and retention and a changing administrative leadership with new priorities.
"swampy lowland" levels to a similar level associated with teaching and research activities.
In addition, our professional, undergraduate and graduate students will benefit from this culture as they will see and experience first-hand how faculty members with positive attitudes effectively integrate service, teaching and research activities in and outside the classroom. There can be enhancements in patient care because faculty members will be able to demonstrate their expertise and clinical skills as an effective and productive pharmacist in the health care team environment. Those in the clinical and pharmaceutical sciences will see these benefits because each faculty member will have a clearer understanding and confidence in their various roles as a clinician, teacher, researcher and faculty member.
While the transition toward implementing a culture that supports the integrative evaluation of faculty teaching, research and service activities will be challenging, it is not impossible given the collective talents and desire of the academy to be successful in this endeavor. Isn't it time to bring our faculty service and its scholarship, "our middle child", back as an integrated and valued activity in our roles as faculty members or administrators?
